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Asse551ng Problems and Needs

in Educatlng Minority Handicapped Children-

'bility of educating all handicapped children. Publit Law 94-142
mandates that all handicapped children must be provided a free )
and appropriate education in the least restrictive environment.

In meeting this fkharge special educitors are challenged fo address

. | 4 | .

the needs of minority children who arg both-exceptional and from
culturally and/oxr linguistically diverse backgrounds (Baca, 1980).

What spééial provisions, be}aﬁa those which are to be aeeé;aéa
handicappéd children receive an appropriate education in the schoois?
véry little research was found to provide a definitive repiy to the
question and existing information tended to address geﬁe551 con-
cérns .of minoritiés as groupé with little aftention given to the
miﬁority ﬁah&icapped.

Through a survey of related literature, "notions" on the -
problems an&.neéds of minority ﬁaﬁ&icappéd childr'en were extracted
and grouped into three general areas of concern: (a) sociocultural »
variables, (b) educational -assessment, and (c) teaching practices. ‘
ihformétion gatﬁeréd in.these aréaﬁ'SéﬁVéd as a basis for further
inVEgtigétibnbof édug;tio?ai p?obiéms and needs of minority ﬁand;T
cappéed children. ; 7
Two Basip point§ may be very WOrthy Sf note as aiécou;Sé

takes piécé in diSCUSSing minority haﬂdicappéd children. FirSt,

o ,
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diversity exists both éﬁdﬁéraﬁd within minority groups due to
) fegibnai, cuifﬁféi,'iiﬂguisgié; and other typ¢5~of dif%érences

* (Sattler, 1982; and Baca, 1980). Second, minority handic-appéd
"¢hildren may ot require unusual gpecial education but valid,
érofessioﬁai practice to include communication sensitive tb-
various cultural patterns and dlagn051s that refleots culturally
unique nééﬁiﬁé of 1nfo¢mat10n which is collected (Hilliard, 1980).

The literature iéﬁas éd indicate that the Sbcibculturaﬂ

status of m1nor1ty groups presents concerns for hanglcapped in<

d1v1duals within the groupsﬂ Flndlngs of a negatlve nature

\

crowded cpnditions in the home restrict pr;vacy, ;nhlblt play_

A , : ; . o
fantasy, decision ﬁéking, and sound Studx habits, (b) lack of
sensitivity to their culture byéthé domﬁqaht group, (c) limited
;ognifivé; affective, and psycﬁﬁmatof deveiépmenf, (d) oV er -
represégféfiéﬁ\iﬁ special education ciasses, (e) feeiihé§ of
futility, allenatlon, a sensge .of faiiure éﬁa rejectioﬁ; and (f)
lowered performance, on achievemént tests and less probablilty of
completing high school (Mandeéll and Fi5cus,,1982: Hilliard,
1980; and Yéééldyke‘aha Aingzine,,iQSQ). ' While research on
different minority gréups indidéteéiérbss-cuifufai validity, TO:-
example, Puerto Rican cﬁiidrén from poor famii{éé fééé‘ﬁéiy ng
the same problems as black children from pbo; families, a minority
culture may BéVVEéwed as complete éndA;fimuiafiﬁg, not deprived.

(Mandeli and Fiscus, 1981).

-
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of minority hand1cagped chiidren for eome t1me; Pub11c Law 94142,
included a major b?cﬁiéicﬂ?cﬁ nondiscriminatory testing ehd eyali
uation (Harvey, 1978), the court zase Larry P. vg.\§i1es pgghibited
the placement of Blacks in MR classes on the basTs of 1Q tests

as they were then administersd (bavis; 1981), and some states

(Mississippi for exampile) require multifactored assessment for
placement in special education: Factors-on the list of concerns
in the assessment of minority handicapped children are {a)

iabeiiing (b) use of appropriate tests; (c) conditioﬁs under which
tests are given, and (d) towered IQ scores as compared with whités

(Swanson and Watson,; 1982; and Ysseldyke and Algozzine, 1982).

Presently used standardized tests tend to (a) reflect middle class

experieﬂceé; (B) 5eﬁéii2e'the linguistically diverse; {c) disregard

\’ - . .
-

the cognitive styles of minorities, (d) be administered in an
inappropriate éfﬁcsphere %ndc(e) He scored based on migdie class

standardization grdups (Bailey and H;rbin, 1980). ~

Given as impeding facce}s tc thelinStruction of minority handi-

N

capped children are (a) little parental. conicern and involvement,
(b) poor students' Self;coﬁcépt; (c) iiattehtion“tc learning styleé;
(d) negative teacher attitudes and icweréd expectations,,(ej ;?:E:'
relevancy of the curriculum and materials, and (£ unguiégbig
instructional strateg1es and techniques (Almanza and Mosley, 1980;
Ysseldyvke and Algozz1ne, 1982; and Mandell and Flscus 1981)
It is recommended that accéptance of plwralistic societai.fécféfé

become the écal of tﬁe classroom teacher and that the acceptance

be exemptified through (a) individualized instruction, (b)
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alertness to student needs and wishes, (c) association of
background with instruction, and (d) the imparting of  knowledge

beyord traditicnal subject areas (Mandell and Fiscus; 1981):.

Some problems and needs of minority handicapped children
_ 7. R . . o R : 7“ ,,,., . . L _ g
have been presented under the headings -(a) sociocultural .

factors, (b) educational assessment; and (c) instruction. But in
many cases the sources and mefhodé for éffi%iﬁé at iﬁﬂﬁf@étibﬂ on-
the prdbiéﬁs were nof cieariyréféfé&: -TS initiate an intervention
b;ogram to impactzoh appropriate é&ﬁéifiéﬁ'?6§ minority handicapped

children, assessment of special educators' perceptions .of problems
gdt : ¢

and needs of minority handicapped children appeared to be a logical’

béginhing. Affer aii,.aé Mandell and Fiscus (19§11'p6intéd out’
special education teécﬁéré are jexpected to provide quality t?aini
ing as eiempiified through bicultural awaTreness, éﬁfricuigm
fiodification, alternative assessment procedures, and  classroom
dynamics for improving educational programs for bicultural
cﬁiidrkn.~;An asséégméﬁfiéf_féé&ﬁéfﬁ'ﬁéréeptibns of and ?ttitud?s

.

toward the problems and needs of minority handicapped cHildren
would also have definite implications for preservice and in-
service training.

oY .
. t
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The purpose of this paper was to assess special educatprs'
perceptions of the problems and needs in educating minority
i
{ . . :
handicapped children: Perceptions were assessed in four major

on

[N

cat

o

< .
areas of concern (a) sociocultural factors, (b) identif
and evaluation, (c) instruction; and (d) future opportunities:

Instrumentation " - .

3 - Based on research studies, other documents related to
special education; and discussion with colleagues, a framework

was conceptualized for considering problems and needs in' educating

mihority hanaicappéd children (see ?iQUre‘ij. The FramEWOrk,‘)/.
depicted in circular form, consisted of four major components:

{a) sociocultural factons or what might be considered the i

"#00t§"‘of cultural diVergity, (Bj identification and evaluation,

(c) instructional process; and (d) futuristic perspectives.

Each major component was divided into three or four 'Ecdmﬁoﬂéﬁfﬁ
. as presented in Figure I. ]

The framework provided the basis for development of a 32

item survey form. Careful consideration was .given to formulatidn
of items. 1In most cases each subcomponent in the framework
generated t@q?igemg for the instrument - one to impact on a

p

possible problem concérn and the other a need or status of per-.

formance in the area. ~

’

The 32 items were submitted to a 9-point Likert scale

(Anderson, 1981). The numerical representations are 9-Very

.
~

-/
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' Figure 1
- . A Framework for Considéring Problems and Néeds
A in Educating the Minority Handicapped
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i A4
. _ . . . ~ ' ‘;; ) L4
Strongly Agrce, 8-Strongly Agree, 7-Moderately Agree, 6-Mildly.

ey . P . S

Agree, 5-Uncertain, 4-Mildly Disagree, 3-Moderately Pisagree,

, , -
2-Strongly Disagree, and:-1-Very Strongly Disagree:

Validation measures for the instrument .incliuded a thorough

~

evaluation by colleagues in the field and a trial administration

- o - L ; T .
to a small number of special educatisn majors. Based on
. ~
information obtained through theSe methods, adjustments were made

— N _ _ . ) . o o : : _'_.' h - LT T T T s "**'i";"' -
far item% in terms of readability and structure 1in arriving at

¢

the final form of %he instrument: (The instrument is availabl

.through,tbé éuthor;j * ' : R
L y . B f ) ) e ] ’
The survey form requested respondents to provide personal:
identification information:Gand responses to the 32 items.

1 - ~ -
teaching experience: “Directions for the 32 items were "Indicate
by circling a corresponding number the extent to which you . ¢
agree/disagree with ﬁhe-foif&ﬁiﬁé statements."

.

Population

The survéy form was administered to 40 special education ",

majors enrolled, in onEé Or WOTE éﬁééiéiiedﬁéatibn courses at the
upper undergraduaéé or graduate level. The administration of
. _ B - . _
. the survey covered a two-semester time period. In view of the
; S
‘classes in which the, individuals were enrolled, it.was felt that

the respondents represented a cross-section of special education

fiajors - at the university which has a predominatély Black student

population. . ' . .

| ' ,
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Results
‘fabulations from thé personal identification section of the
survey indicatéd that the respondents were (a) 17:5% upper under-

graduate level and 82.5% graduate level in claséificatlon (b) 2.5%

male and §7:5% female;, and fc) 22.5% withoit teaching experiénce

the average numbeér of years

eaching experience

[

and 77.5% with
being 8.0.

Group mean scores were computed for responses to each item
o B s S
and the results are reported in tables 1-4 by major component

areas. In the SOCiocuiturai factors component (see Tabje 1),

five of thé group means for the six- items were within the Mildly
Agrée'SCaié_réédihg. The item, yThe social and economxc'status

of minority families is very;simiiar,fo that of ﬁﬁiféé" had a -
-

scale readlng

In the area.of 1dent1f1cat1on and evaluation (see Tabie 2),

three items (Children with handicaéping conditions should be
N I . .
tdentified and evaluated for special -education services, Personal

and professional qualities of the examiner as well as the

* assessment techniques used influence a child's performance on
g 1] -

standardlzed tests and Children perform at different levels on
p .

criterion measures used fér placement in special education)
n \ -

were rated as Moderately Agree. - The other jtems in the area had

A four ﬁéiﬂf range in ‘mean scoréé was observed for the

’

area, instruction (see Table 3). 'The éxtent to which teachers

of handicapped chiidren are trained to meet their. academic,
oo . . : -~

N
o
c

O
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Table 1

Méan écdre:%nd écaie ﬁgading for Rat;qgé

on Sociocultural Factors

\

Item . Mean Score

.

Scale Reading

Problems in school systems.
lead to largler number of )
m1nor1ty children labeled L
as handicapped . . 6.69

American schooi Systems are L
efficient . ' 6.28

conditions of the family are

associated with handicapping o
conditjons in children 6.78 .
Status of minority families is N
Simiiiar to that of whites. - 3.38

L1fe style of a fam11y leads to
a larger number of children o
labeled handlcapped 6.54

The 1ifé-style of minorities e
is difigrént to that of whites .6.68

M11d1y Agree

Mildly Agree

Mildly Agree

Moderately

Disagree

.

Miidiy Agree

Miidly Agxee

Note. 1Items are written in more dbbrev1ated form in the tables

than on the survey 1nstrument

-




Table

Mean Score and 9ca1 R

9

-

eadiny

for Ratings

Scale Reading

Item Méan. Score
Chlldren w;gbihandlcapn1nn -
conditions should be identified.- o Moderatcl)
and evaluated for services 7.30 Agree
Black children whe are handi-
capped are 1§¢U?f ied and re- _ D
ferred for specia education 6.30 Mildly Agree
Black chl’dren who are not -
\ handicapped are referred and . S
'/ placed in special education 6.33 Mildiy Agrec
Standardized 1nstruments need
to be used in evaluating o -
~children for special education 5.10 Mildiy Agrec
5
Presently used 1nstruments are
appropriate for Black children ; Mildly
con51dered for special education 4.80 Dlsagpee
) Qualities of theiexamlner and ‘
assessment techn1ques used R
innfluence a child's performance - Moderately
on standardized tests: 7.72 Agree
Present examiners have
essenitial qual}gges and use
approprlate technlques in
evaluating Black children for o M11d1y
special educaflon 4.31 D#sagree
"Children perform at different
-levels on cr;;eg}on measures e 2 Moderdtelv
used for placement - 7469 Agree
;Present crlrerla used to place.
Black chlldren aIe based on : o M1idly
multi- chet evatuation? 4.68 Bl;pgree
 — - - !
= R in 47;L2‘ /. -




Table 3

Mean Score and.Scale Reading for Ratings
on Instructional Process

Item Mean Score Scale Reading

Individualized instruction

influences development in

cognitive, affective, and , Moderately
psychomotor areas 7.72 Agree

Black handicapped children _

receive instruction suited i

for their maximum develop- ) 7 ) '

ment ‘ ‘ 5:90 Uncertain
Handicapped children of
various ethnic groups have

unique learning styles that 7 Moderately -
merit special attention 7.79 Agree
Instruction for Black handi- o
capped children is suited for o . Mildiy
their learning styles . 4.41 ' Disagree
The extent to which teachers S
are trained influences student's o Strongly
success in school _ : 8:65 Agree .

Black handicapped children
have teachers quallfled to - S
meet their needs 5.97 - Uncertain

Black handlcapped children

have teachers who are meeting

their needs 5.69 Uncertain’
The tygg E§§§ﬁlggigfféfé§;es
and resources used influence ,
learning among handxcapped > o Strongly
children 8.38 Agree -
Aﬁﬁfééf;gtgi§trateg1es and ‘
resources ave used with Black ]

dren 5.65 Uncertain

handicapped children

M
ao




social, and emdfi;nai needs influenccs the students' success. in
;éthéoi" and "The type teaching stréfegieﬁ and recsources used g
_will influence the amount of learning among handicapped children"
were rated as Strongly Agree. Items on individualized iﬂ§tfnéti;)n
and learning styles received Moderately Agrec readings:
mInstruction for Black handicapped.children is ééﬂéféiiy:Sﬁitéd
for théeir learning styfes and pr’eferér‘léééii was rated as ‘Mitdly

‘Disagree. Other items in the area received Uncertain ratings.-

that "Society's commitment to further education and employment &f
the handicapped will influence the quality of 1ife for handicapped
ihdiVidu;i§ in the future" obtained a Moderately Agree rating.

3

ﬁﬁéﬂaicépped'minority children face a promising future of’
productive employment and social living'" received a Tating of
Mildly Disagree. Other items in the area were rated as either

~

Mildly Agree or Uncertain.

Discussion

The mandate to educate all handicapped cﬁiidrén'pregented.
educators, especially special eaacators_with a thaiiEnge.,To
ease frust;atioﬂ and pave the way for sutééss, éxﬁiiéit provisions
were established for iﬁiiéﬁéﬁtétibn of thé mandate. ‘ -
Within the handicapped ﬁéﬁﬁiatibn ig.a sizable group ?f
minority individuals: And though major strides have been made in
the implementation of the Education of All handicapped Children

Act, concerns still exist regarding thé appropriateness of

12 14
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Mean Score and Scale Reading fof Ratings
on Futuristic Pers$pectives

Item Mean Score Scale Reading
4

Society's commitment will :
influence handicapped in- . Moderately_
dividuals in the future . 7.83 + Agree

Handlcapped m1nor1ty children

face a promising future

in employment and social : Mildly
living . - 4.46 bisagree’

Society will witness im-
provement in education,
social and economic
conditions,; and family . , _
living : L 6.65 Mildly Agree
M1nor1ty hand1capped children S s
will comprise a percentage :

equal to that of theirs in _

the general population , 5.67 Uncertain

Identification and evaluation ‘ o ,
of minority handicapped chil- ’
dren will be on sound critera and , ,

by competent peerhﬂel : 6.37 Mildly Agree.

handlcapped will be 1dent1fied
and evaluated on sound cr1ter1a L ' Ll
by competent personnel 6.33 ’ M11d1y Agree

Iﬁ§tructibﬁff6r miﬁority,héﬁdin

capped children will be based

on individual learning styles.

and by competent teachers with : o o
adequate resources 6.68 Mildly Agree
Minority hand1capped chii-
dren will receive an
education that develops their
potentials to the fullest 6.95 Mildly Agree

l | : i3 i5




special education for minority handicapped individuals.
- This paper focused on areas of concern that potentially im-
pact on providing minority handicapped children an appropriate -

.édﬁcation. Following sa revigw of related literature; a framework
was presented for c0n§idering-ﬁ5651éﬁ§4§ﬁa neéas in éducating
minority hanaicappea children. :A survey form was designed to
solicit teachers' perception of 33 items that delineated key
variebiés asSOCieted with the four. areas of the framework.

%ﬁé findings Wefé reported in terms 6f group means, depicting
the extent to which the teachers Agreed/Disagreed with the
items on a 9-point Likert scale. As the data in the tables are
reviewe35 the extent of agreement/disagreement is revealed, in-
&iteting the teachers! pereéﬁfiéﬁé"éﬁ each item. The discussion -
could focus on overall high versus low rating for itéms. But
instead, attentlon will focus on aiSErepaﬁty betwéen cor?espondiﬁg
itém§:0h the survey form. It is bbservable that diécrepancy

(using a difference of two or more readings on the scale as

criterion, for example 4 to 6 or more) existed between a number

of need/concern items and their comparison status of societal

conditions/special education services for -tfie minority handicapped

'
!

item. ) . ) -
_ o o o - T o
In the area of sociocultural factors; a discrepancy was
observed between the perceived impaét of socio/economic variables
/

minority fémiiié§ as compared with whites. Three dlscrepanCIes
were observed in the Identlflcatlon and evaluation area which

1nc1uded (a) the need to use standardlzed tests for evaluatlon

«

14 lo
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and the appropriateness of present tests for Black children,
o L X I :
(b) the influence of the examiner/assessment techniques c¢cn a

+y N

child's performance and the appropriateness of present examiner
QUaiifies/fESfing\fééﬁﬁidﬁé; for Biéék children, and (c).the
different ieveis“of performance on criterion measures for place-
merit by children and the suitability of present éritéria uSeé to
place Black children in special education.

A discrepancy existed between each set of items in the ’
inétrucfjonni process areas They were (a) influence of in-
dividualized instruction and the suitability of instruciton for
‘Blacks, (b) the merit of ﬁéféﬁiﬁg,téaching—léarning §tyie§ and
the match of instruction to the learning styles of Blacks, (c)
the influence of teacher training on students' success and the

‘qualifications of teachers/quality of teacﬁing for Blacks, and
(d) the .influence of teaching strategiéS/rééources dn‘ie;rnihg
and the appropriateness of teaching strategies/resources used®
with Black handicapped children. Only one discrepancy was ob-

. served in the futuristic perspectiveé area and that was the.
influence of society's commitment to further education/employment
of the,hgndiééﬁﬁé& and the future of minority handicapped chil-
dren for productive éﬁ§16ymént/50tiai living.

With each diéé}éﬁéﬁéy cited above, the status of sééiéféi/_
special education §éfﬁicés for the minority handicapped item
had a lower mean score than its companion item which depicted
a need for providing handicapped children an appropriate

education. These findings have implications for dIF individuatls

17
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involved in the education of minority handicapped children, 'with
e 7 o I S

special implications for providers off preservice and inservice

teacher training. If findings in this study are tenable, the

goal shouid be to raise the status of societal/special education
sérvices, as delineated in the framework, to a point comparable

to the need that is appropriate for providing miﬁéfify handicapped %
children a quality education. 1In essence, the reality of spéciai
edication for minority handicapped children must equal .to the
promisée of Society's commitment to special education as mandated

by the'Education for All Handicapped Children Act. |
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